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ABSTRACT 
This study was constructed to examine Gateway's students' perceptions of the 
program's "extra requirements" to their success. Participants were 48 students who were 
successfully released from the Gateway program in the spring of 2011 and 2012 
semesters. The researcher completed a mixed methods approach to receive a more in 
depth understanding of students' perceptions. Results suggested that students' overall 
perception of the Gateway program was positive, with students perceiving the program 
itself as the most significant to their success. Participants also viewed the program's 
weekly advisor meetings and study table requirements as significant to their success. 
Many participants cited the program as pivotal to their access to college. Implications for 
student affairs and future recommendations for the Gateway program are included. 
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CHAPTER I 
Introduction 
"Education pays in higher earnings and lower unemployment rates." This 
statement released by the Bureau of Labor Statistics, Current Population Survey (n.d.) 
accompanied statistical charts and numbers illustrating that in 2011 while individuals 
with a high school diplomas experienced unemployment rates around 9.4%, those with a 
bachelor' s degree were about half at 4.9%. Not only does having a college education 
impact one' s employability, it also affects the amount of money that one is able to make 
over their lifetime. The same data shows that while a high school graduate earns about 
$638 per week, someone with a bachelor's degree enjoys a weekly income of about $1 , 
053! 
This data is important to note if one is to make decisions about their financial 
future, and most might agree that attaining at least a bachelor's degree or some post-
secondary training is an important component. Today, increasingly more people are 
attending colleges across the country. This trend is expected to increase by about 15% for 
everyone between 2010 and 2021, 25% for African Americans and 4 7% for Hispanics 
(Hussar & Bailey, 2013). However, a number ofresearch suggests that African 
Americans continually underperform academically when compared to their White 
counterparts (Stephen, Fryberg, Markus, Johnson, & Corvarrubbias, 2012) in what is 
known as the Black-White achievement gap (Young & Conley, 2008). This gap means 
that African Americans as a group are disadvantaged in academically pursuits including 
but not limited to higher education since several post-secondary institutions use high 
school GP A and/or standardized test scores in the admissions process. 
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Second Chances? Alternate Admissions 
Many students from low-socio-economic class leave high school ill-prepared for 
college. Federal and other governmental bodies have made significant investments in 
student financial aid programs in an effort to ensure that individuals are not 
disenfranchised to attend college because of financial constraints (Perna, 2006). Some 
colleges have adopted alternate or provisional admissions programs in an effort to 
provide "second chances" for individuals who are not able to be admitted through the 
regular route. In this study the term alternate admissions will be used synonymously with 
provisional admission. 
The Gateway Program 
The Gateway Program is a provisional admissions program at Eastern Illinois 
University "designed to meet the needs of students who have the potential to do college 
work but do not meet the regular admissions requirements" (Eastern Illinois University, 
2013). In order to be considered for the program the institution the individual must have 
(1) ACT of 18 and a high school GP A of a 3 .O; (2) ACT of 19 and a high school GP A of 
a 2.5. or (3) ACT of22 and a high school GPA of 2.25. However, the Gateway Program' s 
admission criteria are as follows: (1) Minimum score of a 14 on the ACT. (2) Minimum 
of a "C" average in high school. (3) Submit a writing sample ( 4) submit three letters of 
recommendation. In addition, to be eligible the individual must be a first generation 
college student, come from a low-income household and/or be a member of an under-
represented ethnic group. Once admitted into the program there are a few "extra 
requirements" the Gateway students must complete. These vary slightly from semester 1 
to semester 2 and include the following: 
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First Semester. (1) attending a twenty minute weekly intrusive advising 
appointment; (2) completing four study hours per week; (3) taking the Nelson-Denny 
exam at their mandatory orientation date. If students do not receive a passing score they 
are required to register for GST 1000- Reading Improvement Course (4) registering for 
EIU 1111 "University Foundations" class; (5) attending at least one "Six Pack" alcohol 
education workshop; (6) no participation or affiliation with any Greek organizations, 
dance teams, or model troupes on campus or off campus is allowed; (7) strongly 
encouraged to participate in the Peer Helper Program; (8) required to live in an in campus 
residence hall for 2 years. 
Second semester. (1) attending 20-minute intrusive advising appointments. (2) 
students that receive a 2.5 or higher in the first semester study table hours remain at four 
per week; (3) students that receive a 2.49-2.0 study table hour's increase to six hours per 
week; ( 4) students that receive below a 2.0 study table hours increase to eight hours per 
week, and they must sign a contract stating that they understand because of their grades, 
the university has place he/she on academic warning and they must remain in the 
Gateway program for another year; ( 5) if place on academic warning must register for 
EIU 2919 "Academic Strategies"; (6) register for "GST 1100" (an 8 week career seminar 
class). (7) no participation or affiliation with any Greek letter organization, model 
troupes, or dance teams is allowed; (8) to be released from the Gateway Program students 
must obtain a 2.0 or higher for two consecutive semesters and earn a minimum of20 
hours toward graduation. This study will examine only the six "Gateway requirements" 
that remain consistent across enrollment in the program; study tables, twenty-minute 
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advisor sessions, non-affiliation with any selected on campus and the required general 
studies class. 
Purpose of Study 
Given the unique role of the Gateway program, the nature of its "extra 
requirements" and the ever changing college student body, an examination of whether 
these requirements enhance or detract from students' experience is critical. This can be 
done directly or indirectly. In this study, I attempted to gauge an understanding of the 
significance of the program by soliciting the perceptions of the very individuals who 
stood to be impacted by the program. As such, the primary purpose is to explore Gateway 
students' perspectives of the significance of program's "extra requirements" to their 
success through an examination of qualitative and quantitative data collected from recent 
"graduates" of the program. A second purpose is to expand the knowledge of alternate 
admissions programs to student success in college, and hopefully provide some insight 
for other colleges/universities considering the development of a similar program at their 
institution. 
Research Questions 
In an effort to gain an understanding of students' perceptions of the significance 
of the Gateway Program's requirements to their academic success, I sought to answer the 
following questions: 
1. What are students' perceptions of the significance of the Gateway Program to their 
success? (Quantitative) 
2. What are students' perceptions of the significance of the Gateway Program's "extra 
requirements" to their success? (Quantitative) 
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3. What "extra requirement" do participants in the Gateway program perceive as the most 
significant to their success? (Quantitative) 
4. What "extra requirement" do participants in the Gateway program perceive as the least 
significant to their success? (Quantitative) 
5. How do participants of the Gateway Program explain the significance of the Gateway 
Program' s "extra requirements" to their success? (Qualitative) 
I used a triangulation mixed methods design (Fraenkel, Wallen, & Hyun) to 
examine the "pathway to success" from students who successfully exited the 
Gateway Program in the spring 2011 and 2012 semesters and to answer these 
questions. 
Hypothesis 
Research has shown that students live busy lives and have little time to study 
(Gregory, Brathwaite, Queenan, & Skott 2010; Nonis & Hudson 2010). Arum and 
Roska (2011) in Academically Adrift: Limited Learning on Campuses reported that 
students spend only 7% of the time studying. The Gateway Program stands on core 
beliefs that students do not spend enough time reading or studying their textbooks. 
Students are encouraged to put their laptops away and prepare for their classes by reading 
the current chapters in their textbooks. This program provides students with a quiet 
environment to study and grants students access to personal tutors in all subjects. As a 
former Gateway student, I believe that students will find completing a minimum of four 
study table hours a week to be the most significant "extra requirement" offered by the 
program. 
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Research has also shown that students have a better chance of finishing college 
successfully if in a comfortable and supportive environment (Flutter, 2006). Students 
admitted into the Gateway Program are granted a number of support services; tutoring, 
course planning, etc. Based on a detailed review of the literature and my anecdotal 
experiences I formulated the following hypotheses for the quantitative research questions 
(RQs). 
RQl: I hypothesized that students would perceive the Gateway Program as very 
significant to their success. 
RQ2: I hypothesized that the participants would perceive the "extra requirements" as 
significant to their success. 
RQ3: As a former Gateway student, I saw great utility in the overall program and study 
tables. Therefore I hypothesized that students would find the "study tables" as 
very significant to their success. 
RQ4: I hypothesized that students will find the "six pack" requirement as not significant 
at all to their success. 
Significance of the Study 
Obtaining post-secondary education is often a priority for future fiscal success. 
The number of people attending college is expected to increase over the next decade 
(Perna, 2006). Students who are from low-income families, first-generation and under-
represented groups are often left behind due to the traditional college admissions 
requirements (Chuateco, Dennis, & Phinney, 2005). These students can find a second 
chance in provisional admissions programs. Should the deciding factor of a student going 
to college be strictly their ACT or SAT scores? Providing a second chance for these 
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stutlents who are having hard time performing well on standardized test should be an 
obligation to colleges/universities. 
Alternate admissions based programs can be the answer, by simply giving these 
"below average" students a chance, providing them with the extra assistance they need 
and motivating them to start their journey towards academic success. Eastern Illinois 
University continues to take on the role of granting "second chances" to over a hundred 
and fifty students each year through the Gateway Program. The "extra requirements" 
provided by the program are meant to assist students in their first year of college. 
However, there is little data about the significance of each of these requirements to 
student success. This study provides the opportunity for a better understanding of the 
workings of the Gateway program. Findings from this study will not only benefit the 
Gateway program, by providing both objective and subjective measures of its success, 
but also some empirical data for other institutions who may have considered establishing 
a similar program or currently obtain a similar program at their institution. 
Limitations of the Study 
A number of limitations were identified that could affect the outcome of the 
study. First, members of the target population who could have valuable contributions 
could have transferred from the institution making them inaccessible to the researcher. It 
is possible that these students had experiences that would have been valuable to this 
study. Secondly, the nature of conducting a mixed methods study within the time 
constraints of a thesis meant that the challenges of conducting such a research were 
magnified. Lastly, the primary researcher is a former Gateway student and believes she 
owes a big portion of her academic success at Eastern Illinois Univeristy to the Gateway 
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program. This bias towards the program might have led to decreased trustworthiness of 
the findings. This was dealt with by soliciting the advice of committee members who are 
less vested in the nature of the outcome of the study. 
Definition of Terms 
Alternate admissions. Alternate admission programs provide enrollment 
opportunities to high school students or college transferred students who do not meet the 
regular admissions requirements (Needle, 1991). 
"Extra requirements". These are the mandated requirements for participants of 
the Gateway Program intended to provide students in the program assistance in to be 
success during the first year. 
Study Tables. This "extra requirement" intended to provide students with a quiet 
environment to study their course work and obtain assistance from tutors. Study tables 
are provided Monday-Thursday between the hours of 5:00pm-9:00pm. 
GST 1000 (Reading Improvement). This is a required course for students who 
received a "below average" score on the Nelson-Denny examination. This course is 
designed to improved student reading and comprehension skills. 
GST 1100 (Career Seminar). This "extra requirement" is a required course for 
all students admitted into the Gateway program. The objective of this course is to assist 
gateway students in finding a possible career path and solidify their major. 
Underrepresented students. These are students coming from an "underserved 
community" often based on socioeconomic status and/or ethnicity (Bui, 2002). 
First-generation students. Those whose parents or guardians did not receive a 
bachelor' s degree (Bui, 2002). 
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Summary 
This study explored the benefits of alternate admissions program towards students 
and the institution. The primary researcher decided to research further into the following 
questions: (1) What are students' perceptions of the significance of the Gateway 
program's extra requirements to their success? (2) How do participants of the Gateway 
Program explain the significance of the Gateway Program's requirements to their 
success? (3) What extra requirements do participants in the Gateway program perceive as 
the most significant to their success and how to they explain this perception? According 
to (Kohn, 2000), it takes time, energy, and money to prepare for standardized college 
admissions exams, yet all students are not prepared equally. If all students are not equally 
prepared to take the same standardized test should this determine their financial future? 
In consideration of those "below average" students not only will these programs allow 
more minorities to be admitted into four year institutions, these programs will also 
provide extra assistance to their students that can decrease dropout rates and increase 
graduation rates. 
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CHAPTER II 
Review of Literature 
To further examine the success of students who are currently in the Gateway 
program at Eastern Illinois University, this literature review explored research on first 
generation college students, alternate admissions, and since standardized testing plays a 
huge factor as to why students are admitted into the Gateway program this chapter also 
examined the on standardized college admissions exams. 
First Generation Students 
The process of enrollment for students has remained standard for many years, 
however the characteristics of the students enrolling has alternated. The typical college 
student applying is no longer male, middle class, and Caucasian; almost half of 
Americans both male and female enrolling in college today are first-generation students 
(Choy, 2000). There is a growing body ofliterature on first-generation college students 
(e.g. Berkner & Chavez, 1997; Chen, 2005; Terenzini, Springer, Yaeger, Pascarella, & 
Nora, 1996) and the challenges they face accessing and persisting in college. First-
generation students are "the first members of their families to attend college" (Chen, p. 
1 ). Research shows that these students are at a disadvantage when compared to their non-
first-generation peers with regards to awareness of basic knowledge of post-secondary 
education such as tuition cost and enrollment (York-Anderson & Bowman, 1991), 
transitioning from high school to college (Terenzini et al., 1996), persistence (Choy, 
2001) among others. Children of parents who did not attend college are less likely to 
attend a post-secondary institution (Chen). If they do attend, they are much less likely to 
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remain until degree attainment. Of those nationwide who had attended college between 
1992 and 2000, 43% had dropped out and only 25% had attained a bachelor's degree. 
First-generation students differ from other college students in several academic 
and non-academic college experiences. Pascarella, Pierson, Wolniak and Terenzini 
(2004) conducted a study of 3, 331 students at 18 institutions located in 15 states. One of 
their goals was to identify the ways in which first-generation students differed from other 
college students in the way that they experienced college. They found that even when 
they controlled for demographic variables, first-generation students were disadvantaged 
in a number of areas which impacted their college experience. They were less likely to 
live on campus, participate in extra-curricular activities, volunteer, and have friend-
related interactions with peers. They also had more work responsibilities and completed 
significantly less credit hours. However, the findings also suggest that the impact of the 
college experience on first-generation students was more pronounced. For example extra-
curricular involvement led to greater critical thinking, sense of control and preference for 
higher-order cognitive tasks. 
The transition process from secondary school to post-secondary poses a 
challenge to first-generation students compared to their peers (Terenzini, 1996). Not only 
do they have to confront the typical anxieties, dislocations, and difficulties most college 
students, they also experience cultural, social, and academic transitions (Pascarella, 
Pierson, Wolniak, & Terenzini, 2004). High school seniors and their parents tend to 
evaluate the attributes of a college/university differently. For example, a high school 
senior will evaluate the institution based on size, cost, academic programs, distance from 
home, quality of residence halls, social opportunities, and networking opportunities while 
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parents tend to evaluate affordability, campus safety, prestige, and graduation rates 
(Noel- Levitz 2007). Once a student has obtained the courage and the approval of their 
support system, they begin the process of applying to the colleges/universities of their 
choice. Usually when a student applies to a college/university they can see themselves 
successfully completing not just their first year, but continuing to be successful at the 
institution until they have reached their degree completion (Choy, 2000). 
Standardized Testing in College Admission 
Besides first-generation status, standardized tests can also inhibit college access 
for some individuals. Predicting the academic success of at-risk students is an 
entanglement to educational researchers (Chuateco, Dennis, & Phinney 2005). Research 
has shown that high school grade point averages (GPAs) and standardized college 
admissions examinations are _fair predictors of a successful college student. However, 
some suggest that high school grades can be better predictors than standardized college 
admissions exams (Astin, Korn, & Green, 1987; Fleming, 2002; Kim, 2002; Moffat, 
1993; Ramist, Lewis, & McCamley-Jenkins, 1993; Tross et al., 2000; Waugh, Micceri, & 
Takalkar, 1994; Wolfe & Johnson, 1995). Two common standardized tests used for 
college admissions are the Scholastic Aptitude Test (SAT) and American College 
Testing (ACT). 
SAT. The SAT (also known as the Reasoning Test) claims to measure the 
development of a student' s reasoning and critical thinking skills. Students are allowed 
three hours and forty-five minutes to complete this exam. The SAT measures knowledge 
in particular subject (e.g. literature, U.S. World History, math, biology, chemistry, 
physics, and foreign languages). Twelve top northeastern universities created the College 
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Entrance Examination Board. The College Entrance Examination Board developed an 
exam that they believed would be a fair predictor of good applicants for college 
admissions. The examination consists of nine subjects including: English, history, Greek 
and Latin, eventually the examination developed multiple-choice questions, called the 
Scholastic Aptitude Test (National Association for College Admission Counseling, 
2009). 
The SAT first consisted of questions that were similar to those questions that 
where used in the Army Alpha test which was developed to select and assign military 
recruits during World War I, this test was based mainly on the individuals IQ level (The 
IQ test also made it' s appearance in the early 1900' s). During World War II, the purpose 
of standardized testing was to screen individuals for military services; the use of these 
tests helped the military recruit well-trained individuals, and also declared the importance 
of a college education. The GI Bill in 1944 was then passed sending thousands of 
returning veterans to college and boosting the popularity of the SAT (National 
Association for College Admission Counseling, 2009). 
ACT. In 1959, E.F. Lindquist joined the college admission test market when he 
developed the American College Testing Program also known as The ACT. Lindquist 
partner with Phillip Rulon (Professor of Education and Acting Dean of the graduate 
school of Education at Harvard University in 1950) in creating the first electronic 
scanning machine: This machine helped with development of the ACT, Lindquist and 
Rulon described their system as "a marveled of blinking panels that could emit a record 
of achievement from the brief encounter of small black marks on paper and the photocells 
in a reading head" (Peterson, 1983, pp. 111 , 114). In 2005, an optional writing proportion 
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for the ACT was administered; student who chose to take the ACT would now receive 
two additional scores (a writing test score and a combined English/writing score). The 
intent of the ACT is to help colleges predict course placement and academic planning for 
students. 
The ACT and the SAT have some differences. The SAT focuses more verbal and 
mathematics; while the ACT focuses on four major sections English, mathematic, social 
studies, reading, and natural sciences; these subjects are also included in the "Iowa Test" 
that is administered to elementary schools students as a predictor for high school 
placement. The ACT is based on the material that has been taught in grades seven 
through twelve, information from the ACT has been developed from a various range of 
surveys produced by secondary school teachers and their curriculum (National 
Association for College Admissions, 2009). This multiple-choice exam is no more than 
four hours and still consists of the same four subjects: English, mathematics, reading, and 
science reasoning (now known as "science"). In 1989, the College Board made a decision 
that students would receive a composite score in every subject along with seven 
subscores (two in English, three in mathematics, and two in reading.) 
Issues with ACT and SAT 
There are multiple issues surrounding the use of ACT and SAT scores for college 
admissions. Many of these issues are the disparities which occur among groups by 
race/ethnicity and English language proficiency as well as socio-economic class. The 
economically advantaged have access to shadow education " educational activities, such 
as tutoring and extra classes occurring outside of the formal channels of an educational 
system" designed to improve a student's chance of success (Buchmann, Condron, & 
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Roscigno, 201 O; p. 436). Historically, African American and Latino students tend to 
score in the lower percentile on standardized tests (Young, 2001 ). As stated earlier, there 
are researchers that feel that high school GP As are a better predictor of college success 
than standardized test, but there are some researchers that think otherwise. Young (2001) 
conducted a study using thousands of students from a variety of institutions, the purpose 
of this study was to examine if first grade point averages (FGP A) can be a firm predictor 
of college success. Findings in the validity of the SAT have shown that the use of a 
common regression equation that is used to predict a student first grade point average 
(FGP A) can often lead to "over predictions" (predicted grades higher than actual grades) 
in African American and Latino students test score. 
African American and Latino students tend to be over predicted for a couple of 
reasons; (1) Minority and White students differ in various ways other than test scores, or 
their high school GP A's. For example if a minority student and a white student both have 
4.0 GPA's with an ACT score of29; the students home environment, aspirations of 
family life, and inspired goals can differ; these factors can influence a student academic 
performance. (2) The Stereotype Threat theory "the threat of being viewed through the 
lens of negative stereotype or the fear of doing something that would inadvertently 
confirm that stereotype" (Steele, 1999, p. 4). According to Bowen & Bok (1998) 
stereotype threat theory creates stress for minority students, and can influence them to 
perform poorly on standardized tests; simply asking a student what their ethnic group or 
gender can damage their academic performance (Steele, 1999, Bowen & Book 1998). 
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Alternate Admissions 
The literature on alternate admissions is relative sparse. A search on 
EBSCOHOST for "alternate admissions", alternative admissions, and "provisional 
programing" without restrictions returned 10 hits. Although the return of information 
from EBSCOHOST was slim, the researcher believes there are various resources that can 
be considered "Alternate Admissions." 
Community College. To many, community college can be a gateway that 
provides students with educational opportunities at an affordable cost that can possibly 
change their lives (Vaughan, 2006). These institutions have become the stepping-stone 
for thousands of students. as "one of the richest resources in America" (Vaughan, 2006), 
they provide quality service that encourages students to further their education as well as 
advise students on their various career choices (Vaughan, 2006). 
Each year over 11 million students attend community college to start their path 
towards a career of their choice (Vaughan, 2006). Community colleges do an excellent 
job helping students stay focused on their educational, personal, and career goals, while 
still meeting the nation's competitive requirements in the 21st century. Community 
Colleges produce a starting foundation for their students by provided basic education 
courses, academic preparation for transferring, as well as technical and vocational 
opportunities. Students who do not achieve "average" scores on standardized tests 
typically attend community colleges to receive that extra assistance they may not receive 
at a four-year institution. Community Colleges are also a great pathway for students who 
are looking for an alternate route to being admitted into a four-year institution. Students 
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have a chance to take general education courses in a smaller environment, while still 
receiving the "feel" of college environment. 
Dual Credit. Colleges and universities are becoming extremely creative in their 
endeavors to increase enrollment amongst students who are failing to meet the "regular 
admissions criteria". In a significant amount of high schools, programs have been 
developed for students to prove to universities/colleges that they are qualified to be 
admitted. In 1985, in the state of Minnesota a program was developed called "The Post 
Secondary Enrollment Options Program" the goal of this program is to allow students to 
take college level courses and receive college credits right in their high school classrooms 
(Boyd, Hare, & Nathan, 2002). Eventually the law required that all schools develop a 
program that will allow high school students to take college level courses at the state 
expense (Boyd, Hare, & Nathan, 2002). In 1988, Virginia officially developed the name 
"Dual Credit Program". This program has sky rocketed all across the country developing 
names such as Running Start or Advance Placement, but no matter the name each 
program provides the same services. Students who enroll in dual credit courses, feel 
better prepared for a college workload, high school seniors are reframed from becoming 
bored with their course work, and those students who are considered the "bad seeds" do 
well in dual credit courses (Baker, 2008). Not only will dual credit courses look amazing 
on high school transcripts, they offer students a chance to receive college credit before 
being admitted, which exemplify to college admissions counselors that students can 
handle a college workload. 
Alternate Admissions Programs. Over 200 colleges/universities have developed 
Alternate Admissions (Alternative meaning restrictions) programs for students who do 
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not meet "regular admissions criteria" (Needles, 1991 ). Alternative Admissions programs 
are for those high school students who have received average grades, with above average 
SAT or ACT scores or high students who have above average high school grades and 
below average ACT or SAT scores. At this time there is not a national association for 
Alternative Admissions programs but they are out there, unfortunately since 
college/universities do not advertise this program in their brochures or pamphlets a lot of 
students are unaware of the benefits the program offers 
This program may be offered at a variety of institutions/universities, however the 
requirements for each program may differ although the criteria to be admitted into these 
programs may be the same; here are a few: Firstly, Bethany College offers a one semester 
Alternative Admission. Their requirements include: (1) students are to meet with their 
assigned advisor twice a semester, (2) students must live in a residence hall on campus, 
(3) students must receive a 1. 7 GP A, any student who does not received the required 
GP A they will be dismissed from the program (Needles, 1991 ). 
Secondly, Belmont College alternative admissions program requirements are as 
follows: (1) students must have received a minimum of a 13 on the ACT and a 
cumulative 2.0 GP A on their high school transcripts for admittance into the program. (2) 
one-on-one tutoring by peer tutors. (3) students must meet with their assigned advisor 
four times a semester. (4) students must earn a minimum of 13 credits by their second 
semester of freshman year. ( 4) students must take reme9ial English, math, and science 
courses (Needles, 1991). 
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Alternate Admissions at Eastern Illinois University 
Gateway Program. Eastern Illinois University offers an alternative admissions 
program called "The Gateway Program" with requirements as follows: (1) student must 
have received a minimum of a 14 on the ACT and a cumulative GP A of a 2.4 GP A on 
their high school transcripts to be admitted. (2) students must remain in the program for 
two consecutive semesters (3) students must attend four hours of study tables per week. 
(3) Students who have a score of 16 or lower on the ACT for Math or English must take a 
remedial course i.e. Diagnostic Math (MAT 1070), Intermediate Algebra MAT 1270, 
ENG 1000 Fundamentals of College Concepts. (4) Students must attend at least one 
alcohol workshop provided by the university's Health Resource Department. (5) Students 
must meet with their assigned advisor once a week for a twenty-minute intrusive advising 
session. (6) Students are required to take a general studies career seminar course. 
Summer Institute for Higher Learning. This is a transitional program 
administered by the Eastern Illinois University's Student Success Center provides this 
program for students who received high scores on the ACT or SAT, but with a high 
school GPA that was considered "below average." Students in this program are required 
to come to Eastern Illinois University during the summer for a five week program. They 
are required to take college level courses where they can receive up to six credits toward 
graduation. The Summer Institute for Higher Leaming is an invitation only program 
through the Office of Admissions. Those students who are invited to participate in this 
program have applied to the institution, but could not be accepted based of the 
admission's criteria. In order for these students to be admitted they must successfully 
complete the program with a 2.5 GP A or higher on a 4.0 scale, attend all mandatory 
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workshops, proyided course work and they must pay all tuition and fees for the summer; 
financial aid may be provided (Eastern Illinois University Summer Institute for Higher 
Leaming, para 1, 2013). 
Academic Advisement 
The concept of academic advisement in a college setting has always been 
available to students; however the field did not always have a theoretical framework that 
could support the activity (Hagen & Jordan, 2008). Throughout the postcolonial era, 
members of the faculty were required to serve as the student's academic advisors; there 
was no structure available that related to advising at that time. As the 20th century 
approached, university enrollment began to increase. Faculty members began to pay 
closer attention to the process of academic advising, and those faculty members who 
came from psychology backgrounds were appointed to facilitate this process (Frost, 
2000). 
The idea of academic advising according to a development advisement model 
eventually strayed away from the advising process, to merely assisting students with 
enrollment into their required courses. A developmental advisement model was then 
created, which made it easier to understand the connection between education, future 
career goals, and lifestyle desires (Kramer, 2000). Academic advising demonstrates the 
powerful effect of out-of-class interactions between both the students and advisor. The 
act of communication and mentoring needs to be persistence in order to assist students to 
graduation. It is all about building trustworthy relationships, locating where students are 
disconnected and helping those students reconnect. Academic Advising creates a 
positive interaction with students. Students appreciate the guidance their academic 
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advisor provides throughout the college experience, their helpful tips about effective and 
educational career planning, decision-making, and the utilization of campus support 
services (Drake, 2011, pg 1 ). 
Intrusive Advisement. The idea of intrusive advisement previously known as 
"prescriptive advisement" was created by Earl (1998). This concept was discussed with a 
group of freshmen students who were considered to be "academically at-risk"; this form 
of advisement can also be considered mandatory advisement. Prescriptive academic 
advising model is considered to be one of the earliest forms of academic advising to date 
(Heisserer & Parette, 2002). The sole purpose behind prescriptive advisement was to 
address the matter that academically at-risk students were less likely to seek out extra 
assistance. In these meetings students are allowed to converse and extra supplementary 
concerns that relate with their academic objections; this is considered to be the best 
advisement choice for academically at-risk students (Hagen & Jordan, 2008). 
Summary 
In summary, there is research suggesting that first-generation students are likely 
to need extra assistance in order to have a chance of success when entering into a post-
secondary institution. Furthermore, minorities are disproportionately impacted by 
traditional admissions standards. They Gateway program at Eastern Illinois University 
serves as that "second chance" for some whose access to higher education was impeded 
because of circumstance. Although not all students in the Gateway program are first 
generation the number of students entering into four-year institution are, and they can 
benefit from the requirements of the Gateway program along with the other programs that 
were listed in this chapter. Each program has its differences, but they each provide 
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students the same benefits. They allow students to be admitted to their university, despite 
their regular admissions criteria and essentially provide them with a chance a brighter 
future. 
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CHAPTER III 
Methods 
This chapter includes the structural frameworks that assisted the primary 
researcher in the assessment of this study. All of the protocols for data collection and data 
analysis were completed as well as the design of study, participants, site description, 
researcher's reflection, and instrumentation. Data analysis proceeded in two phases. An 
electronic survey was distributed in phase 1. Phase 2 consisted of semi-structured 
interviews of participants recruited in phase 1. 
Design of the Study 
While quantitative research is beneficial in collecting numerous amounts of data 
and returning clear results, it shortfalls the emotional connection the participant has with 
the subject. The unique sound of a participant's voice is ultimately muted with aggregate 
' 
statistics when seen from a quantitative perspective (Silverman, 2009). Therefore, in 
order to better understand students' perception of the effectiveness of Gateway's extra 
requirements in their success, this study will utilize a mixed methods approach to data 
collection and analysis. Mixed methods research is designed to express philosophical 
assumptions and methods of inquiry. As a method, this research focuses on the collecting, 
analyzing, and mixing both quantitative and qualitative research (Creswell, 2006). This 
use of both quantitative and qualitative methods allows the researcher to draw from the 
strengths of both to create triangulation. Triangulation can be used to demonstrate that 
more than two research methods are being implemented in a study. 
Site Description 
The site for this study was Eastern Illinois University. The researcher is familiar 
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with the campus environment and is a "graduate" of the Gateway program. Eastern 
Illinois University is located in a rural city in the central part of Illinois. The total 
enrollment for the 2012-2013 school year is 10, 417 this is including undergraduate and 
graduate students. Approximately, 13.5% of the institutions population is African-
Americans this is includes both graduate and undergraduate students. The percentage of 
females (63%) doubles the percentage of males (37%). 
Participants 
Phase l(survey). Participants were 48 students admitted into the Gateway 
program in the fall 2010 and fall 2011 semesters and who successfully transitioned out of 
the program in the spring of2011 and 2012 semesters. They had a mean age of20.6 years 
(range 19-22). Most (72%) identified as African American/Black, 20% as Caucasian/ 
White, 2% were Hispanic and the other 2% considered themselves "other". Family 
Consumer Sciences and Sociology were the top two most represented majors at 22% and 
18%, respectively. Forty-six percent were juniors, 44% were seniors and 8% were 
sophomores. All were in good academic standing with the university and transitioned out 
of the program earning a minimum of 20 hours towards graduation at the institution. 
Twenty-nine (60.4%) indicated that they were required to take GSTlOOO (this is a 
remedial course for students who do not receive a passing score on the Nelson-Denny 
Exam). Participation in the survey was voluntary. 
Phase 2 (Semi-structured interview). Four individuals who completed phase 1 
and indicated an interest in participating in an interview were purposefully selected for 
phase 2. All participants were African-American females ranging from the ages of 20-21. 
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Researcher's Reflection 
The qualitative research paradigm acknowledges the significant role of the 
researcher as instrument. Additionally, one of the criticisms from the other aisle is that 
qualitative research lacks the rigor that is lauded by the more positivist quantitative 
methodology (Guba, 1981 & Krefting, 1991 ). The researcher believes that quantitative 
research drowns out the voices of student's identities, and distracts the readers from 
obtaining an emotional connection. Mixed methodology is viewed as the third research 
paradigm, bridging the opening between quantitative and qualitative research 
(Onwuegbuzie & Leech, 2004a). 
Being a former Gateway student, I do not believe I would have been successful at 
Eastern Illinois University without this program, this program was a great resource for 
my freshman year. My purpose for conducting this study is to express how the Gateway 
program provides students the opportunity to reject the status quo and continue down the 
path to a bright future. Minority based programs are an important vessel when developing 
Institutional Diversity. Institutional diversity promotes cultural awareness and racial 
understanding to all students (Astin, 1993). The Gateway program contributes to a large 
portion of Eastern Illinois University's minority population, while also providing students 
with the security, cultural awareness & understanding, and offers students a home-away-
from mentality. The researcher hopes that conducting this study will allow Student 
Affairs professionals at a variety of institutions/universities to see the benefits of 
establishing an alternative admissions program. 
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Procedures 
The researcher was granted access to the names and emails of those students who 
were successfully released from the Gateway Program in the spring of2012 and 2013 
semesters. Once students were identified as potential participants for the study, the 
primary researcher sent out a cover letter through Eastern Illinois University's email 
explaining the study. Researcher waited a week, before sending an email through 
Qualtrics with the eight to ten minute survey attached. 
Instrumentation 
This study utilized a survey to simultaneously collect quantitative and qualitative 
data from participants. The survey was a cost-effective way of gathering descriptive 
information from a cross-section of a population (Alreck & Settle, 2004). A survey 
questionnaire attempting to measure participants' perception of the significance of 
Gateway's "extra requirements" to their success was created using the survey program, 
Qualtrics. Participants were asked to rate the significance each item to their success on a 
Likert-type scale from (1) not significant at all to 5(very significant). Students were then 
asked to explain their rating for each question. Demographic information including age, 
ethnicity, gender and GP A were also collected. At the end of the questionnaire, students 
were asked if they would like to participate in a fifteen to twenty minute interview. Those 
indicating yes were then asked to provide their email address. 
Four students were chosen to participate in a semi-structured interview. 
Purposeful sampling allows the researcher to select certain elements or subjects to add 
embodiment to the study (Alreck & Settle, 2004). These students were carefully selected 
based on their responses to the quantitative portion of the questionnaire in order to get a 
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mixture based on their relative ratings of the requirements. Before interviewing, the 
researcher provided students with an informed consent letter, allowing the student to 
discuss any questions or concerns. Each participant signed the informed consent 
' 
document explaining their rights and responsibilities during the interview. 
Data Collection 
This study utilized both quantitative and qualitative methods to determine the 
perceptions of the Gateway program for former students who were successfully released 
in the spring of 2011 and 2012. 
Survey questionnaire. The instrument that was used for the survey was the 
Likert scale. The Likert scale can be simply identified as a "forced choice of questions'', 
statements are made and the respondents are then asked indicate their degree of 
agreement or disagreement. This technique can carefully identify certain attributes, which 
can lead to extreme interpretations of the attitude being captured (Brooke, 1996). The 
survey had a total of twenty-six questions, nine questions examined the participants 
demographic background, 15 questions examined the participants' perception of the 
"extra requirements" the Gateway program required each of their students to complete, 
and the last two questions examined the participants over all perception of the Gateway 
program. The survey was distributed by email on September 15, 2013 and remained 
open for approximately five weeks. Reminder emails were sent out every Monday 
morning to increase the rate ofresponse and minimize non-response bias (Patten, 2011). 
Once the data collection period for the survey was over, the researcher proceeded to 
quantitative data analysis. 
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Semi-structured Interviews. Semi-structured interviews were conducted with 
participants who indicated an interest to be interviewed during the survey. The primary 
researcher reviewed the surveys of the participants who were interested in participating in 
the interview process. The, four participants were chosen at random, then emailed an 
invitation to take part in semi-structured interview. All interviews were conducted on the 
4th floor of the university's library. Questions were created for students to go into greater 
detail about the perceptions of the programs requirements to their success. Participants 
signed IRB approved informed consent. Each interview was audio recorded with the 
participants' permission. Interviews lasted a maximum of 30 minutes. Participants had 
the opportunity to provide an alias of their choice that was used to protect their privacy 
and confidentiality during data analysis and reporting. 
Data Analysis 
Quantitative. At the end of data collection, data was exported into Microsoft 
Excel ® for analysis. Descriptive statistics were performed on the demographic variables 
to gain an understanding of the characteristics of the participants and to answer the first 
and second research questions. Single sample t-tests were conducted to test the 
hypotheses. 
Qualitative. In phase lof the study, the researcher created seven open-ended 
questions for students to explain their ratings for the "extra requirements". Qualitative 
data collected from these responses were exported to Microsoft Word® and prepared for 
content analysis. In phase 2 four individuals who indicated an interest in participating in 
a semi-structured interview were randomly selected and emailed by the researcher. 
Transcriptions of the interviews were subjected to content analysis. I read each transcript 
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in its entirety to get the full picture. Then, each one was read while noting texts that were 
deemed important to answering the research questions. Thereafter, I noted common 
themes across all participants. These were generally noted as positive experiences or 
negative experiences with regards to significance of the Gateway program and/or its 
"extra requirements." These were used to help triangulate findings from phase 1. During 
reporting of findings, phase 1 and phase 2 were analyzed simultaneously. 
Summary of Methods 
The researcher used a mixed methods approach and utilized naturalistic inquiry to 
distinguish the effectiveness of student success in the Gateway program. All participants' 
identities will remain confidential. Participants received an email with a cover letter 
explaining the study and its entirety. After the email was sent, another email was sent 
through Qualtrics with the eight to ten minute survey attached. Participants who were 
chosen to participate in a small interview received a gift card to the local Wal-mart; 
researcher interview participant capacity did not exceed four students. 
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CHAPTER IV 
Results and Findings 
This study was conducted to explore the perceived significance of Eastern Illinois 
University' s Gateway Program' s and the students' perceptions of the program's "extra 
requirements" to their academic success through an examination of quantitative and 
qualitative data. This chapter presents the findings of data analysis, which is proceeded 
into two phases. In the first phase a questionnaire was emailed to program's participants. 
This survey allowed the primary researcher to obtain quantitative and qualitative data 
from on the perception of students who were successfully released from the Gateway 
program. In the second phase, four participants from phase one, who expressed in phase 
one an interest in participating in an interview were chosen to participate in a semi-
structural interview. This interview allowed the researcher to go in depth with four 
former Gateway students. The findings are presented for each research question. 
Quantitative Findings 
Research question 1. In order to answer the first research question "What are 
students' perceptions of the significance of the Gateway Program to their success?" a 
single sample t-test was conducted with 5 as the test variable to test the null hypothesis 
that there is no difference between the mean significance score for the Gateway Program 
and 5 (very significant). I hypothesized that students will find the Gateway Program as 
very significant to their success. Results indicated that study participants did not perceive 
the Gateway program to be very significant to their success (M=4.24, SD = 1.17) (Table 
4.1 ), as indicated by significant test and very large effect size. Therefore, I reject the null 
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hypothesis that students' perceptions of the Gateway program are not different from 5 
(which would indicate a perception of very significant) (Table 4.2). 
Table 4.1 
Means and Standard Deviations of Gateway Students' Perceptions of the Program 's 
"Extra Requirements" and the Program in General to their Academic Success in 
Decreasing Order 
Requirements N M SD 
Gateway Program 45 4.24 1.17 
Advisor Meetings 48 3.96 1.22 
Study Tables 48 3.90 1.04 
GST 1000 28 3.21 1.32 
GST 1100 46 3.07 1.36 
Non-participation in RSOs 47 2.55 1.47 
Six Pack 45 2.53 1.27 
Note: On a five-point Likert-type Scale (1 = not significant at all and 5 = very 
significant). Advisor meetings - Gateway students are required to meet with their 
academic advisor once a week for 20 minutes; Study Tables- Gateway students are to 
complete a minimum four hours per week in a designated campus location; GST 1000 - is 
required for students who score below average on the Nelson-Denny Exam, a practice 
reading exam administered on orientation day, that shows if students possess the reading 
skills to be successful in their freshman English course. The Nelson-Denny Exam is re-
administered towards the end of the course; GST 1100 - is a required career seminar 
course for every Gateway student. It introduces students to the resources needed to 
choose careers, proper interview etiquette, etc.; Non-participation in RSOs -Gateway 
students are not allowed to participate in dance or modeling troupes that do not have a 
GP A requirement before entry; Six pack - is an alcohol education/abuse prevention 
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workshop provided by the Health Education Resource Center at Eastern Illinois 
University. 
Table 4.2. 




t df p Interval 
Difference 
Lower Upper d 
Study Tables -7.382 47 <.001 -1.104 -1.41 -0.80 -1.07 
Non-participation in 
-11.399 46 <.001 -2.447 -2.88 -2.01 -1.66 
RS Os 
GST 1000 -7.184 27 <.001 -1. 786 -2.30 -1.28 -1.36 
GST 1100 -9.674 45 <.001 -1.935 -2.34 -1.53 -1.43 
Advisor Meetings -5.917 47 <.001 -1.042 -1.40 -0.69 -0.85 
Six Pack -13.008 44 <.001 -2.467 -2.85 -2.08 -1.94 
Gateway Program -4.329 44 <.001 -0.756 -1.11 -0.40 -0.65 
To further explore this, another single sample t-test was conducted to determine if 
students' perceptions were statistically different from significant (test value= 4) (Table 
4.3). Results determined that students' perceptions of the "Gateway Program" to their 
success were not significantly different from 4 (significant). The researcher fails to reject 
the null hypothesis that students' perception of the "Gateway Program" to their success is 
equal to 4(significant) and concludes that Gateway students perceive the program as 
significant to their success. However, effect size (d = 0.21) was small. 
Research question 2. I conducted descriptive statistics to answer the second 
research question "What are students' perceptions of the significance of the Gateway 
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program's "extra requirements" to their success?" I hypothesized that the participants 
would perceive the "extra requirements" as significant to their success. This was tested 
by conducting six single sample t-tests using 4 significant) as the test variable. Results 
suggested that students perceived the "advisor meetings" and the "study tables" as 
significant to their success as indicated by a non-
Table 4.3 
Single-Sample t-Test with a Test Value of 4 and Cohen's d Effect-Size. 
95% Confidence 
Mean 
Extra requirement t df p Interval 
Difference 
Lower Upper d 
Study Tables -0.696 47 0.490 -0.104 -0.41 0.20 -0.10 
Non-participation in -6.74 46 <.001 ** -1.447 -1.88 -1.01 -0.98 
RS Os 
GST 1000 -3.161 27 0.004* -0.786 -1.3 -0.28 -0.60 
GST 1100 -4.674 45 <.001 ** -0.935 -1.34 -0.53 -0.69 
Advisor Meetings -0.237 47 0.814 -0.042 -0.4 0.31 -0.03 
Six Pack -7.734 44 <.001 ** -1.467 -1.85 -1.08 -1.15 
Gateway Program 1.401 44 0.168 0.244 -0.11 0.60 0.21 
Note. *pis significant at a= .001; . **pis significant at a= .005 significant t-test. 
Therefore I fail to reject the null hypothesis that students' perception of these 
requirements' significance to their success is 4(significant). However, I reject the null 
hypothesis for the other "extra requirements" and conclude that Gateway students do not 
perceive "non-participation in RSOs", "GST 1000", "GST 1100", nor "Six Pack" as 
significant to their success. Effect sizes ranged from medium to very large, indicating a 
practical significance as well. 
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Research question 3 and 4. I conducted descriptive statistics to answer the third 
and fourth research questions "What "extra requirements" do participants in the Gateway 
program perceive as the most significant to their success?" and "What "extra 
requirements" do participants in the Gateway program perceive as the least significant to 
their success?" I hypothesized that the participants would perceive the "study tables" as 
the most significant to their success. This was tested by a paired sample t-test to 
determine if there was a difference in perceptions between the study tables (M= 3.90, SD 
= 1.22) and weekly advisor meetings (M= 3.96, SD =1.036), the two highest ranked 
Gateway requirements. A non-significant result showed that the two means were not 
different from each other, t( 4 7) = .266, p = . 792, resulting in a failure to reject the null 
hypothesis of no difference. The researcher concludes that Gateway students perceive the 
weekly "advisor meetings" and the "study tables" as the most significant to their success. 
Research question 5. Similarly, I conducted descriptive statistics to answer the 
fifth research question "What "extra requirements" do participants in the Gateway 
program perceive as the least significant to their success?" I hypothesized that the 
participants would perceive the "six pack" as the least significant to their success and that 
this would be rated as "not significant at all" (test value = 1 ). This was tested by a single 
sample t-test using 1 (significant) as the test variable for all "extra requirements" that 
were significantly different from 4 (Table 4.3). Results indicated that study participants 
did not perceive the "six pack" as not significant at all to their success as indicated by a 
highly significant p-value (Table 4.4). Therefore I reject the null hypothesis that the mean 
Table 4.4 
Single-Sample t-Test with a Test Value of 1 and Cohen 's d Effect-Size. 
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Extra requirement Mean 95% c. I. 
t df p Difference Lower Upper d 
Non-participation in 
7.236 46 <.001 * 1.553 1.12 1.99 1.06 
RS Os 
GST 1000 8.908 27 <.001 * 2.214 1.70 2.72 1.68 
GST 1100 10.326 45 <.001 * 2.065 1.66 2.47 1.52 
Six Pack 8.086 44 <.001 * 1.533 1.15 1.92 1.21 
Note. *pis significant at a= .01. 
rating for the "six pack" is 1. A large effect size supports practical significance as well. 
Similar results were found for "non-participation in RSO", "GSTlOOO" and 'GST 1100". 
Though the results provided evidence that students were not total dismissive of 
these "extra requirements" the researcher was curious about whether or not student will 
find them not significant" indicated by an average rating of 2. Single-sample t-test once 
again provided all significant results indicating that the students do not see those extra-
requirements as not significant (Table 4.5). To determine if the "six pack" was the least 
significant to students' success a paired samples t-test was conducted to determine if 
there was difference between students' perception of the significance of the "six pack" 
and "non-participation in RSO". Results suggest that students essentially perceive these 
two "extra requirements" similarly with regards to significance to their success, t ( 44) = -
.284, p = .777. Effect size was small, d = -.09. Therefore I fail to reject the null 
hypothesis that the mean ratings are the same and conclude that they are the same. My 
hypothesis is supported. 
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Table 4.5 
Single-Sample t-Test with a Test Value of 2 and Cohen's d Effect-Size. 
Extra requirement Mean 95% C. I. 
t df p Difference Lower Upper d 
Non-participation in 
2.577 46 .013* .553 .12 0.99 0.38 
RSO 
GST 1000 4.885 27 <.001 ** 1.214 .70 1.72 0.92 
GST 1100 5.326 45 <.001 ** 1.065 .66 1.47 0.79 
Six Pack 2.812 44 .007* .533 .15 0.92 0.42 
Note. *pis significant at a= .05; **pis significant at a= .01 
Table 4.6 presents descriptive results of the findings in percentage of participants 
and Figures 4.1 to 4. 7 are graphical representation of the findings showing the distinctive 
patterns between the most and least significant requirements. 
Table 4.6. 
Frequencies Of Rating Scores an A Five Point Likert-Type Scale of 1 Being Not 
Significant At All and 5 Being Very Significant. 
Requirements 1 2 3 4 5 
n(%) n(%) n(%) n(%) n(%) 
Gateway Program 3(7%) 2(4%) 2(4%) 12(27%) 27(60%) 
Advisor Meetings 3(7%) 3(7%) 9(20%) 10((22%) 22(49%) 
Study Tables 1(1 %) 2(4%) 15(33%) 10(22%) 17(38%) 
GST 1000 3(7%) 6(13%) 7(16%) 6(13%) 6(13%) 
GST 1100 9(20%) 4(9%) 11(24%) 15(33%) 6(13)% 
Non-participation in 
RSO 17(38%) 4(9%) 12(27%) 5(11%) 7(16%) 
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Weekly Advisor Meetings Ratings 
Figure 4.1. Gateway Students ratings of the significance of the Weekly Advisor Meetings 
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Study Tables 
Figure 4.2. Gateway Students ratings of the significance of the Study Tables to their 
success. 
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GST 1000 Ratings 
Figure 4.4. Gateway Students ratings of the significance of GST 1100 to their success. 
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Figure 4.5. Gateway Students ratings of the significance of Alcohol Six Pack Workshops 








Non- participation in Registered Student Organizations Ratings 
Figure 4.6. Gateway Students ratings of the significance of Non- participation in Selected 
Registered Student Organization to their success. 
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Gateway Program Ratings 
Figure 4. 7. Gateway Students ratings of the significance of the Gateway Program to their 
success. 
Qualitative Findings 
To gain a deeper understanding of their reasoning for each response, participants 
were asked to explain their ratings. To achieve the greatest separation between ratings the 
primary researcher examined the reasons for the ratings of 5 (very significant) and the 
ratings of 1 (not significant at all). 
Research question 5. In order to answer the sixth research question, "How do 
participants of the Gateway program explain the significance of the Gateway program's 
"extra requirements" to their success?", participants volunteered to be interviewed. After 
interviewing four former Gateway students, transcripts were coded and revealed common 
themes among the participants. 
Advisor meetings. Of the "extra requirements" the weekly advisor meetings 
received the most ratings of 5. After reviewing the Qualtrics survey a total of 22 students 
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(49%) gave the advisor-meeting requirement a 5. These students were extremely 
appreciative of the support they gained from their advisors. Many cited the benefits of 
this requirement as providing guidance. Students agreed that this attending weekly 
advisor meeting helped them remain focus throughout their first year. For example, "My 
advisors kept me on my toes and focused"," My advisor kept me on task with my 
schedule towards graduation" "My advisor kept me on track and was beyond helpful". 
"My Gateway Advisor Meetings kept me on top of things. Now my outside of Gateway 
Advisor is rude," (student explained through Qualtrics). 
Survey participants were thrilled with their academic advisor and, believed their 
advisors were the reason they stayed on track throughout their first year at Eastern 
Illinois University. One student reported, "My advisor gave me a lot of support being 
a first generation college student. She provided me with the resources I needed to 
become successful as well." 
Results from the semi-structured interview supported what was revealed in the 
survey. All interviewees voiced that the weekly advisor meetings were one of the most 
helpful requirements in the program. For example Asia expressed "I like the Gateway 
program because I got to meet with my advisor once a week and we got to discuss my 
grades; and updates on my grades. Camille also voiced that "I really appreciated the 
guidance that my Gateway advisor provided throughout my freshman year, he can' t me 
focused and was always there to provide encouraging words." 
Study Tables. When asked about study tables, students gave a mixed response. A 
total of 17 (30%) students rated study tables 5, leaving only one student who rated the 
requirement 1. The accompanying explanation was "waste oftime, no homework got 
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done". Some students expressed that study tables were a waste of time. For example one 
stated, "I felt it was a waste of time. I didn't study or do homework. I just sat there went 
to sleep, texted, or listened to music. The study table requirement was designed to help 
students regulate their study habits. However 17 (30%) out of the 45 students who 
participated in this survey believed they should not have been forced to a time limit as to 
when they could complete their study table hours, they believe it should be an all day 
process or at least offered for a longer period of time. For example, one student shared "It 
would have been nice to pick when I wanted to go to study tables". Students also felt that 
the chosen location for study tables was too far to walk; especially when the cold weather 
rolled in. A student shared "I didn't mind study tables, but it was too far". At least 30% 
of the complaints received for study tables, were because the students were not allowed 
to use their computers. A few examples, "we should be allowed to use computers" or 
"why weren't we allowed to use computers." "I couldn't get much done since we 
couldn't use computers". 
GST 1000. The requirement of GST 1000 seemed to create cognitive dissonance 
within the students. This was another requirement that students had mixed feelings 
about, they were not happy that this course did not count for college credit; although 
some did find the class helpful. A total of 6 (13%) students out of 45 rated GST 1000 
with 5, while three students (7%) rated it with a 1. Students didn't understand why the 
class met four days a week and why they couldn't receive er.edit, but at the same time 
they were thrilled that the class was used as a GP A booster. Each student had a different 
perception of this course. A student reported "This course helped me with my time 
management'', "Helped me with my vocabulary", "this course was only helpful 
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sometimes", "Helpful but I felt like I was back in high school" etc. 
GST 1100. GST 1100 was another requirement that created confusion within the 
participants. A number of students believed that the GST 1100 provided them with 
helpful information about entering into their selected careers. A total of 45 students rated 
their perceptions of the GST 1100 course; of those 45 students only 6 (13%) students 
gave the course a rating of 5. The students explained that the course provided them with 
valuable information about career interview processes, proper interview attire, and 
resume building, etc. Some students' perceptions include "This class provided me with 
information about EIU and professional behavior". "This class informed me about cover 
letters and resume building". On the other hand there were students who believed they 
were well prepared for the professional world, and explained that the curriculum in GST 
1100 was a complete waste oftime. Ten students (22%) gave GST 1100 a rating of 1, 
and explained "I already knew everything", "who needed it? It was a waste of time." This 
course was a waste oftime; information provided was common sense". Students never 
indicated where or how they previously received this information. 
Non-participation in RSOs. The non-participation in RSOs was one of the least 
popular requirements in the eyes of the participants. A student stated, "If a person can 
handle both, they should be given the opportunity". Participants seemed to believe that 
the decision of joining an RSO should be left up to their own judgment. A total of seven 
students (10%) rated non-participation in selected RSO's a 5. They believed that without 
the option of participating in dance groups or modeling troupes they were able to 
concentrate on their studies. For example a student expressed "this helped because I 
didn' t have to worry about anything but school." Another voiced "this was not significant 
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to me, my focus was academics". Although these seven students believed this 
requirement was for their betterment, other students did not find this requirement to be 
fair. A total of 17 (31 %) students were displeased with not being able to participate in 
selected RSO's during their freshman year, one student expressed "I really wanted to get 
involved", another shared "I feel as though I missed out on the ideal college experience. 
A third student simply said "sucked". 
Six Pack. Lastly, the Six Pack requirement received the lowest rating. Although 
this requirement was considered least effective to student success, a total of ten students 
(22%) gave the six pack requirement a 1. According to these students they were well 
aware of the dangers of alcohol. For example, one student shared "I knew this stuff 
already", another expressed "I don't drink, so this didn't apply to me", while a third 
student simply said, "it was stupid". Although there were a wide variety of students who 
didn't find this requirement effective there were students that believed that the six pack 
workshops were enlightening. Five students (11 %) gave the six pack requirement a five. 
These student openly admitted that the workshops taught them how to drink responsibly 
and drinking awareness on a college campus. For example, "I loved the workshops, 
taught me to drink responsibly." A student stated, they were a confused as to why they 
had to complete this requirement after completing "alcohol edu" which is mandatory 
online course for all incoming freshmen. "why did was this a requirement, if I had to 
complete alcohol edu? Isn't it the same?" 
Research Question 6 
In order to answer the sixth research question: How do participants in the 
Gateway Program explain the significance of the Gateway Program to their success" 
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content analysis was performed. Although the majority of students (60%) rated the 
Gateway program as very significant to their academic success, 7% believed that the 
program was not significant at all. When asked to rate their overall perception of the 
Gateway program, 45 students rated and explained their perceptions. Twenty-five (56%) 
of those students voiced their appreciation for the Gateway program for its help and 
support throughout their first year. They also expressed that without the program there 
was a strong possibility they would not have been enrolled in a four-year institution after 
high school. One participant said, "Gateway is the reason I got into college". Another 
student shared, "If it wasn't for Gateway, I would not be in three honor societies or 
currently holding an RA position". A third expressed "great program for students 
pursuing education despite their ACT scores". Students expressed their gratitude to the 
Gateway program and the helpful hand they were extended during their first year of 
college. In addition, they were grateful for the benefits and support Gateway provided 
and the impact it had on their college experience. 
An anonymous student from the survey wrote: "The opportunities offered while I 
was in the Gateway program were amazing, I definitely benefited from this program" 
(anonymous student from survey). Although Gateway is a one-year program some 
students felt comfortable going back and seeking assistance from their previous advisor 
after being released: "I loved Gateway, wish I was back in the program". Asia expressed 
in her interview "without Gateway, I feel like a lost soul." Some students even confessed 
that Gateway made them the person they are today. For example "Tully" felt obligated to 
complete her work because she didn't want to let her Gateway support system down: 
"My advisor did so much for me, I just didn't want to let him down." 
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Summary of Findings 
The findings of this study suggest that the Gateway students perceived the 
program as significant to their academic success. In addition, students perceived that 
meeting with advisors, and mandatory study tables as largely significant to their success. 
Study participants, however, did not see the non-participation in Selected Registered 
Student Organization, or the alcohol education requirement as significant. Overall, 
students had very positive opinions of the Gateway program and credits the program for 
their chance at attaining a college education. 
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CHAPTERV 
Discussion and Conclusion 
The purpose of the study was to understand the students' academic perceptions of 
the "extra requirements" provided by the Gateway program to their success. Dia these 
"extra requirements" contribute to their academic success? This study provided the 
opportunity for a better understanding of the workings of the Gateway program. These 
finding will not only benefit the Gateway program, by providing both objective and 
subjective measures of its success, but also by providing some empirical data for other 
institutions who may have considered establishing a similar program or currently operate 
a similar program at their institution. 
Discussion 
With regards to the overarching research question, three major findings were 
discovered. First, the students perceived the Gateway program as significant to their 
success as indicated by an overall mean score of 4.24 out of 5. This corresponds well 
with findings from "The alternate route into college: The Alternate Admissions (Needles, 
1999), which indicated that alternate admissions programs are rated overall successful to 
a students academic experience. In addition, Needles book provided helpful information 
on a variety of alternate admissions program around the United States. Although each 
program entry criteria differed, each of these programs had a 49% or higher success rate 
of students graduating from undergrad in 4-5 years. The Gateway program is designed to 
meet the needs of students who have the potential to be successful in college, but do no 
meet the regular admissions requirements. The program takes pride in providing students 
with resources that contribute to their academic success. 
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The second major finding was that of the six extra requirements, Gateway 
students found the "weekly advisor meetings" and "study stables" as the most significant 
to their success. The benefit from the mentoring relationship that they established with 
their Gateway advisors 
As a former Gateway student, I had little doubt in my mind that "weekly advisor 
meetings" and "study tables" would receive the highest ratings; as these were the most 
significant requirements during my experience in the program. The presence of an 
academic advisor assisted me with the weekly stressors that resulted from being in a new 
collegiate environment. Their advice and constant reassurance motivated me to do better 
as well as accomplish my work, which ultimately led to me being able to exit the 
Gateway program successfully. 
Study tables. According to Arum and Roska (2011) in "Academically adrift: 
Limited learning on campuses" "college students spend about 7% of their time studying 
(p. 23). The full-time administrators of the Gateway program hold the belief that students 
do not spend enough time reading their textbooks or studying for quizzes and exams. 
During the required study hours students are forbidden from bringing laptops and 
therefore prepare for classes the old-fashion way; by simply reading the chapters in their 
textbooks and taking hand-written notes. Fifty-one percent of students who participated 
in the questionnaire seem to appreciate this system, expressing that it led to increased 
efficiency and provided a great opportunity to study. "I got a lot of work done" "This was 
a great time to study". The other 49% of respondents believed that this requirement could 
use some modifications. Many believe that study tables could be more effective if 
students were allowed to take their laptops, since a large proportion of their course work 
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I online or in order to complete research assignments assigned by instructors. 
It is important for a student to study in a comfortable and organized environment. 
This will lead to more effective study habits and can significantly improve students 
grades (Bui & Van, 2002). The current generation of students is ultimately handicapped 
without technology they are a convenience without which they cannot get anything done. 
However, research has also shown that the electronic media can cause a negative 
response on students' grades because of the distraction function as well as cancel 
students' face to face interaction with friends and family. (Jacobsen & Forste, 2011). 
As an alumna of the institution, I have watched the system change. Upon my 
arrival, the university was in the process of enhancing and updating its technology. Smart 
Boards® were being added to classrooms and WebCT (official learning management 
systems) was heavily utilized by many instructors. Currently, partly because of economic 
pressures, and in an attempt to increase accessibility oflearning materials, Eastern Illinois 
University made some changes to their technology systems. WebCT was replaced by 
Desire2Learn and many instructors are now requiring students to complete course exams, 
quizzes, and evaluations through Desire2Learn. Although the thought of studying the 
"old fashion" way seems logical the effect of technological advancement are 
unavoidable. 
The generation of student who are arriving into college is "the Millennial 
Generation or "the Millennials." The Millennials have been exposed to technology at an 
early age. Research has shown the Millennial Generation shows different characteristics 
than the previous generations (The Baby Boomers and Generation X), who are presently 
serving these students as facilities and/or staff. Previous generations will need to establish 
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an understanding of the overall requirements of the millennial generation, as well as 
realizing their assumptions of student learning may differ from others (Howe & Strauss, 
2000; Oblinger, 2003; Poindexter, 2004; Raines, 2002). The conflict arising with the 
previous generations on how to prepare themselves for the dilemma's that will occur 
when predicting or identifying the necessary change that will need to be made in order to 
cater to the needs of this generation. Academic staff is now facing a period of redefining 
the requirements of the student population to create a greater flexibility and more options 
than ever before (Hanna, 2003). The realization is starting to sink in that in order to keep 
the students thirst for knowledge alive, technology will have to play apart. 
Poindexter (2003) argues that "individual innovations, collaborative learning 
styles, service learning, or the use of technology in teaching will be a better plan of 
action." ( p. 24). I am in agreement with Poindexter. I believe that students will 
responded better to a collaborative learning style were both professionals and students are 
contributing to their learning endeavors. As previously stated the millennial generation 
has experienced technology at an early age, which in my opinion shows they are 
comfortable with the changes that are made in with technology everyday, and are 
frustrated when things are not moving their speed. As the rest of EIU's campus is slowly 
conforming to the millennial generation, the Gateway program should conform as well. 
Advisor meetings. The rapport participants built with Gateway advisors allowed 
them to open up and express their academic struggles. Assistance was timely manner, 
which ultimately helped improved their grades. Creating a relationship with their advisors 
also allowed students to verbalize the emotions the felt of being away from home, as well 
as other stressors they encountered during their first year in college. As advisors, we 
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realize stress is a big part of being in college. Student stress about everything whether it 
is money, course work, weight etc. Getting a chance to meet with an advisor weekly and 
discuss these concerns as well as received sound advice helps ease students' minds, and 
which may allow them concentrate more on their academic success. 
Research shows that first-generation students are likely to leave a four-year 
institution after their first year (Choy 2001). They are also less likely to stay enrolled at a 
four-year institution or stay on a persistence path to obtain to their bachelor's degree 
(Choy, 2001). During the semi-structured interview Camille mentioned that she along 
with her twin sister are first-generation college students. She expressed gratitude to the 
Gateway program for taking both of them "under their wing." "The Gateway program 
provided so much guidance and opportunity. We became RA's because our advisors 
encouraged us to take the opportunity." 
In Chapter 2, I discussed the concept of academic advisement in the college 
setting. According to Earl ( 1998) the sole purpose of academic advisement is to address 
the matter that academically at risk students were less likely to seek out extra assistance. 
The current study supports this statement. To help counteract this issue, the Gateway 
program created the requirement that student must see their advisors at least one a week, 
which effectively eliminated the chances of students not seeking help; the extra assistance 
was brought to them. Students expressed how helpful their advisor meetings were, and 
how they received all of the resources and guidance they desired. As a former Gateway 
student, these meetings kept me motivated, focused, and organized, as a result I was well 
prepared for my sophomore year. According to Gentry (2012), the manner of academic 
excellence does not depend on one skill, but an array of skills; the main contribution is 
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study habits and communication. Based off this information, the Gateway program is 
taking the correct steps to make sure that their students are on the right path to academic 
success. 
A third major finding which emerged was that Gateway students found the "non 
participation in Selected Registered Student Organization " and the "six pack" workshops 
as the least significant to their success. Probably even more interesting was that though 
most did not see the importance of these requirements, they didn't totally dismiss them as 
not-significant. First-year students are usually not aware of what it feels like to be on a 
college campus, they are only familiar with the subject from what they have seen on 
television shows, movies, or social networks. Through these images students may view 
assume that college attendance as an opportunity to engage in partying while doing little 
studying". There were students in the survey who believed that these two requirements 
took away from their college experience. 
Non-participation in Selected Registered Student Organizations. In 2008, 
when I was admitted into the Gateway program students were allowed to participate in all 
selected RSOs except fraternities and sororities. At the time, I did not understand why 
Gateway students were not allowed to join Greek Life, but shortly after being released I 
joined my sorority Zeta Phi Beta Sorority Inc. , and everything became clear. Being in a 
Greek letter organization is very demanding. There was no way I could have possibly 
kept up with the demands of my sorority and my schoolwork as a freshman; Gateway had 
the right idea by creating that requirement. Upon my arrival as a graduate assistant in the 
Gateway program a reviewing of the grades of the 2011 admit class had taken place, I 
had personal communication with the Gateway administrators who seem to have seen a 
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pattern in students who were excelling in the program and those who were. Those 
students who were participating in the local dance troupe or two of the local modeling 
troupe grades were beginning to suffer from demand of commitment from both 
organizations. As a result, the administrators believed it may be in the student's best 
interest if they delayed their participation in dance troupes or modeling groups until after 
being released from the program. 
This requirement was set in place so that students' would have no choice but to 
concentrate on their studies. However, does this requirement take away the students' 
overall college experience? A study by Pascarella, Pierson, Wolnaik and Terezini (2004) 
found that first generation students benefitted from being involved on campus in a 
number of domains when compared to their peers. Is it reasonable to ask students to wait 
one year before they join one of these RSO's? In my opinion, I would argue that the 
decision to participate in selected RSO's should be left up to the student, however I do 
believe the staff of the program have the students best interest at heart; but do students 
like to be told no? Research was completed on the self-determination theory Ryan and 
Deci (2004) discovered that internal motivation (indulging in something because it is 
interesting/enjoyable) can create a better learning environment for student. Findings from 
their study show that when students experience support to explore they experience 
autonomy while developing and creating solutions to their problems. 
According to Astin (2000), the theory of student involvement encourages 
educators to focus less on what they believe is accurate and more on what they student 
produces: "How motivated is the student? How much time and energy the student 
dedicates to their learning progress. Astin (2000) assumes that if educators only focus 
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their attention on teaching techniques, books, course content, and other resources student 
learning will not be impressive. Student involvement in certain regards can resemble 
motivation. Can this be the case for the Gateway program? Are the constant force of 
education and academic success and the lack of social interaction with peers distracting 
students from developing the proper motivation? 
Six Pack Workshops. Six pack workshops received the lowest rating of the extra 
requirements, students found this least significant to their academic success. While 
reviewing the results, I came across a comment that stuck with me. A student shared 
"why are we required to participate in one of the alcohol workshops if we were required 
to complete alcohol edu upon our arrival, isn't it the same thing" The student has a point, 
upon arrival to Eastern Illinois Univeristy students are asked to completed a three hour 
alcohol course online, which educates students on proper drinking habits. Although, I 
believe participating in a Six Pack Alcohol workshop is a great recommendation for 
students; however making this a requirement is unnecessary. Although I am in 
disagreement with the Gateway program requiring their student to participate in the six 
pack workshops, one could argue that the reinforcement of alcohol awareness is a good 
attribute to the program. A study was completed in accordance with the National College 
Health Assessment of2013 (Foster, Caravelis, and Kopak, 2013), a total of 923 students 
participated in this study ages ranging from 18-25. The results showed that 70% of 
students abused alcohol in the year 2013, students reasons being depression, Greek 
affiliation, and emotional abuse; female had a higher percentage than males for abusing 
alcohol. After reviewing these statistics, there is a possibility that Gateway has 
established the right idea by reinforcing additional alcohol education. Although students 
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are required to complete alcohol.edu upon their arrival to EIU, once they have arrived to 
campus the opportunities ofreceiving alcohol is endless. There is no way to stop students 
from drinking on or off campus, but continuing to educate them on the safety measures of 
drinking can be very effective. 
Recommendations for Future Study 
The findings from this research have generated some questions in need of further 
investigation. One for instance, do male or female students of the Gateway program 
perceive their academic success differently? There are a higher percentage of women 
(63%) in the Gateway program; further researchers should assess if both populations 
believe they are receiving the necessary resources in order to gain academic success 
while in the Gateway program. 
Another recommendation for further study, researcher(s) could analyze the 
perspectives of the Gateway Advisors. Do the advisor see growth in their students? Or do 
they believe there should be a few modifications to the program to better assist their 
students each year? Each year the dynamic of a college/universities campus changes 
depending on the entering first year class, are the original strategic plans the advisor put 
in place still effective today? 
Study tables are held each week Monday to Thursday. The starting time differs 
each semester depending on the facilitators schedules. This school year study tables are 
from 5:00pm-9:00pm. The Gateway program hires a maximum of three undergraduate 
students and graduate assistants to facilitate study tables. Further research can be 
conducted on the perceptions of the facilitator's feelings about the student's behavior 
during study tables. According to my findings, there were mixed feelings about the 
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effectiveness of study tables, what do the facilitators see? Do they believe that the study 
table hours are contributing to student success? 
Lastly, a longitudinal study could be completed to assess how previous Gateway 
student's perceptions of how the Gateway programs extra requirements contributed to 
their academic success? Did they feel more prepared for their continuing college 
experience? Did they consider Gateway a "home a-way from home" once being released 
from the program? 
Implications for College Student Affairs 
According to Tinto's Integration Model Tinto (1993) students will typically fail in 
their first year if they have not properly integrated into either the social or academic 
standpoint of college, failure to bring these two standpoints together can result in students 
re evaluating their goals or expectations they have previously set for their college 
experience. Further research conducted by Braxton et al (2000) and Braxton and Hirchy 
(2004) on the commitment and honesty of institutions examined the values and 
importance of the behavior of the professors and administration to the mission and core 
goals of their institution. The findings showed the greater the institutional commitment to 
the student's welfare and to the support provided to those underrepresented students, the 
higher the chance the student has to succeed in their first year. The Gateway program 
addresses both factors, not only is the program providing students with the necessary 
resources to succeed academically, also the students receive support from the teaching 
staff. 
The teaching staff is aware of every student in the Gateway program, and will 
typically offer extra assistance. Professors cooperate with the program by providing a 
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five and ten week progress report for each student with comments on how the student can 
increase their grade, maintain their grade, or if it is the students best interest to drop the 
class. If possible, the administrative staff should show more support to the Gateway 
program something as simple as attending the student orientation and providing 
encouraging words before the students embark on their journey into their first year 
experience could make a big difference in the students overall experience at the 
institution. 
In another study by Morris (2012), indicated that if students are in a comfortable 
environment there is a higher possibility of them studying more while living away from 
home. In this study Morris aimed to examine the relationship between students studying 
at home and students studying in a comfortable environment away from home. This 
study took place at the Dublin Institute of Technology; Morris examined the College of 
Engineering and Built Environments this department has 9 schools and 26 undergraduate 
programs. "Students tell me they have a lot of free times in the evenings, I supposed they 
use this time to study" says Mr. Morris. According to the results 59% of students spread 
their work throughout the weekdays, 61 % study during weekdays and 55% study in the 
library during the week. Morris (2012) findings showed that 18% of students would study 
over four hours a week, if in a comfortable environment while away from home. 
According to the results from that study, 49% of participants struggled with a 
successful experience under the current study table requirements. These students will 
continue to suffer if necessary modifications are not made. One suggestion is that 
students should be able to utilize their personal laptops and tablets while they are in study 
table sessions. With technological platforms such as Desire2Leam being used on campus, 
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students are not able to access these programs while they are in their study tables. 
Reading textbooks and notes are a useful method to increase knowledge and accomplish 
homework, but with the ever growing presences of technology and integrated learning on 
this campus, the students need to be able to access these outlets during these designated 
times to complete their course work. 
Success Courses 
Gateway students reported ambivalence about the remedial course (GST 1000). 
Zeidenberg, Jenkins, and Calcagno (2007), examined the effect of remedial courses to 
student success. Do remedial/success courses better prepare students for their first year 
experience? Once completing these courses, has students confidence about their first year 
experience increase? According to research, students in need of remedial courses 
typically lack motivation and are not prepared for standard college courses. These 
students also have a hard time establishing goals that are crucial to their college 
expectations. (Zeidenberg, Jenkins, & Calcagno, 2007). According to previous research a 
positive effect was concluded by Long & Bettinger (2005). Those students who received 
remediation/success courses in Math were over 15% more likely to attain a bachelors 
degree, while those who successfully completed a remedial English course were 9% more 
likely. Most colleges/universities success/remedial courses are considered GP A boosters. 
GP A boosters are courses that do not count for college credit, but are calculated into a 
student GP A to boost their overall cumulative GP A. According to the results of this 
study, success/remedial courses leave a positive effect on students. These courses help 
students continue their journey through their college experience, or transfer to an 
institution of their choice. Findings also indicated that students received a clear 
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understanding of their goals and expectation in college after these participating courses. 
Recommendations for the Gateway Program 
The findings in the study present the foundation for the following recommendations: 
1. Allow students to use their laptops during study tables. The Gateway program can 
team up the CATS Department (Eastern Illinois University' s media department) to 
create a system that students will have to log into in order to access the Internet. 
Facilitators will be able to monitor students Internet use through this system. If 
students are using the internet over twenty minutes the facilitators will be able to 
deduct time from their overall study table hours requirements. 
2. Gateway Advisors should help students establish a relationship with their major 
departments Academic Advisor in the spring semester before being released from the 
program. So students will remain prepared for the next stage of their academic 
Journey. 
3. Establishing a college bridge program could be beneficial for the students of the 
Gateway program. This program can provide students with a glimpse of what to 
expect in their college courses. Students could arrive on Eastern Illinois University 
campus six weeks early to take a maximum of 9 semester hours. The offered courses 
could be the following: MAT 1070/1270, ENG 1000, GST 1000, ENG 1001, or CMN 
1310. Students will have to receive at least a 2.0 in order to enter into the Gateway 
program in the fall semester. 
Limitations 
While conducting the research, I ran into a couple of limitations that could affect 
the generalizability and transferability of the findings. The first was survey non-response 
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and the accompanying bias. Studies have shown those students who tend to respond to 
surveys are different demographically from those who do not respond (e.g. Porter& 
Whitcomb, 2005). The more educated and prosperous, the more likely they are to respond 
and to complete a survey. In addition Caucasian students are more likely to respond than 
other racial groups (e.g. al. , 2003). 
Phase 1 of the research included creating and distributing·a questionnaire through 
Qualtrics. One hundred and fifty-three Gateway students were invited to participate and 
50 responded for a 33% response rate. Of that 45 completed the questionnaire, this is 
approximately 30% of my overall goal. Although this is a fairly good response rate, the 
demographic characteristics of the participants with a bias towards female presents some 
concern about generalizing to the larger population of Gateway students. 
A second limitation is in Phase 2 of the study I conducted semi-structured 
interviews with four former Gateway students. These students volunteered to participate 
in the interview by providing their email address at the end of the questionnaire. All those 
who indicated an interest to participate were female. Therefore, there was a gender bias in 
the qualitative portion of the study; this resulted in a gender bias in the qualitative portion 
of the study. It would be more accurate to describe the findings from as the perceptions 
of, male Gateway students. 
Conclusion 
The Gateway program at Eastern Illinois University essentially serves as a second 
chance for the population of students whom it serves. The program is significant to the 
success of the 200 or so students who are afforded the opportunity to use it as a "gateway 
to access financial independence through post-secondary education. My purpose for 
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completing this study essentially was to provide the Gateway program with subjective 
and objective data that will assist the department in creating change for betterment of 
their students. As previously stated, I am a former Gateway student and I currently work 
as a graduate assistant in the Gateway office. As an academic advisor in this department, 
I do believe this is an awesome program that provides its students with the resources that 
are needed to gain academic success. However, as I young student affairs professional, I 
do believe that in order for a program to remain successful change is needed. In 
conclusion, ifthe Gateway program establishes a more collaborative learning 
environment for their students, I predict that the program will see growth, better rapport, 
and an overall satisfaction from their students. 
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APPENDIX A 
Survey Questionnaire 
Q3 What is your gender? 
0 Male (1) 
0 Female (2) 
Q4 What is your gender classification? 
0 Male (1) 
0 Female (2) 
0 Other (3) 
Q5 What is your age? (Please type in) 
Q6 What is your race/ethnicity? 
0 American Indian/Alaskan Native (1) 
0 Asian Pacific Islander (2) 
0 Black/African American (3) 
0 Hispanic (4) 
0 White/Caucasian (5) 
0 Other (6) 
Q7 What is your Class Status? 
0 Freshman (1) 
0 Sophomore (2) 
0 Junior (3) 
0 Senior (4) 
Q8 What is your academic major? 
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Q 10 What was your grade point average at the beginning of this semester? 
Ql 1 Please rate on a scale of 1 to 5 (1 being not significant at all and 5 being very 
significant) how significant the Weekly Advisor Meetings were to your academic 
success? 
Q12 Please explain why you rated "Weekly Advisor Meetings" the way you did: 
Q13 Please rate on a scale of 1 to 5 (1 being not significant at all and 5 being very 
significant) how significant were "Study Tables" 
Q14 Please explain why you rated "Study Tables" the way you did: 
Q15 Please rate on a scale of 1 to 5 (1 being not significant at all and 5 being very 
significant) how significant was non-participation in Selected Registered Student 
Organization s (Greek Letter Organizations, Dance Troupes, Model Troupes) to your 
academic success? 
Q16 Please explain why you rated non-participation in Selected Registered Student 
Organization s the way you did: 
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Ql 7 Were you required to register for GST 1000( Reading Improvements)? 
0 Yes (1) 
0 No (2) 
If No Is Selected, Then Skip To Please rate on a scale of 1 to 5 (1 b ... 
Q18 Please rate on a scale of 1 to 5 (1 being not significant at all and 5 being very 
significant ) how significant was GST 1000 to your academic success? 
Q19 Please explain why you rated "GST 1000" the way you did: 
Q20 Please rate on a scale of 1 to 5 (1 being not significant at all and 5 being very 
significant) how significant was GST 1100 to your academic success? 
Q21 Please explain why you rated "GST 1100" the way you did: 
Q22 Please rate on a scale of 1 to 5 (1 being not significant at all and 5 being very 
significant) how significant were the Alcohol Six Pack Workshops to your academic 
success? 
Q23 Please explain why you rated "The Alcohol Six Pack Workshops" the way you did: 
SIGNIFICANCE OF GATEWAY REQUIREMENTS TO STUDENT SUCCESS 72 
Q24 Please rate on a scale of 1 to 5 (1 being not significant at all and 5 being very 
significant ) how significant was the Gateway Program as a whole was to your academic 
success? 
Q25 Please explain why you rated "The Gateway Program" the way you did: 
Q26 Would you like to participate in a 20-30 minutes interview for a chance to win a $10 
gift card? 
0 Yes (1) 
0 No (2) 
IfNo Is Selected, Then Skip To End of Survey 
Q27 Please provide your email address: 
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APPENDIXB 
Interview Protocol 
Thank you for agreeing to be interviewed. I am Ashley Bell. I am completing this study 
as part of my master's degree in College Student Affairs. You do not need to answer any 
questions that you feel uncomfortable with. The interview should last about 20-30 
minutes. 
1. Can you please state full name? 
2. So, tell me how did you hear about the Gateway Program? 
3. What was your experience like in the program? What did you like about it? What did you 
dislike about it? 
4. Which requirement did you declare the most significant to your success. Can you explain 
this a little more for me please? 
5. Which requirement was also very significant (meaning your 2nd choice) to your success. 
Can you explain this a little more for me please? 
6. What did you think was the least significant and why do you think it was? 
7. So if you could make any recommendations to the program to help facilitate student 
success, what you tell them? 
8. If you could go back in time, would you have made the decision to enroll through the 
Gateway program at EIU? 
9. Would you recommend EIU to a friend because of the Gateway program? 
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APPENDIXC 
Informed Consent 
CONSENT TO PARTICIPATE IN RESEARCH 
Perceptions of Gateway Requirements to Student Success: A Mixed Methods 
Approach 
You are invited to participate in a research study conducted by Ashley Bell, Graduate 
Student in the Department of Student Affairs from Eastern Illinois University. You have 
been asked to participate in this study because you are a student at Eastern Illinois 
University who has successfully transitioned out of the Gateway program in the spring of 
2011 or the spring of2012 semester. The primary purpose of this study is for you the 
student to express your perception of the Gateway programs extra requirements to your 
academic success. There is no risk for participating, and your participation will help the 
Gateway Program reevaluate their strategies for future students. All data collected will 
be aggregate, and cannot be linked to any single individual. Any information that is 
obtained will remain confidential. Your participation is entirely voluntary and you may 
withdraw at any time. Please ask questions about anything you do not understand before 
deciding whether or not you would like to participate. 
• PURPOSE OF THE STUDY 
The purpose of this study is to examine Eastern Illinois University 's Gateway Programs 
"extra requirements" towards student success. The researcher also hopes to gain an 
understanding of the students ' perception of the role of these requirements. Lastly, the 
researcher would like to expand the knowledge of alternate admissions programs, 
hopefully presenting enough information for other colleges/universities to similar 
programs at their institution. 
• PROCEDURES 
If you volunteer to participate in this study, you will be asked to: 
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Participate in an 8-10 minute questionnaire based on your perceptions of the Gateway 
program and the extra requirements you must commit to in order to successfully 
transition out. You will be allowed to further explain your answers during this survey in 
the provide drop box. This questionnaire will be distributed through a survey based 
program called Qualtrics. 
At the end of the questionnaire you will be asked if you would like to participate 
in a short interview. If you would like to participate in this short interview, I will be 
asking you to go more in depth with the questions that were asked during the 
questionnaire as well as a few questions that !feel will be beneficial to my study. If you 
decide to participate in the survey you will be asked to provide your email address. I will 
email you an excel spreadsheet with my available times, please type your name next to 
the time that you are available. I will then send you an email back confirming our 
interview time. The interview will be located in the Mary Booth Library on the lh floor, 
the email will also disclosed the study room number were we will meet. This interview 
will be audio taped for transcription purposes. At the interview the I will not disclose the 
students name on the audio recorder nor will the researcher require the student to say 
their name at the beginning of the interview so that each student's identity will remain 
confidential. Once the interview is over, I will shred each spreadsheet. Pseudonyms will 
be created for each participant and used in all printed report. 
• Terms 
Survey questionnaire. The survey will be distributed by email in September of the 
fall semester, 2013 and will remain open for approximately four weeks. Reminder emails 
will be sent at week two and week four. 
Semi-structured Interviews. Semi-structured interviews will be conducted with 
participants who indicated an interest to be interviewed during the survey. An interview 
protocol will be used to guide the interview. 
• POTENTIAL RISKS AND DISCOMFORTS 
There is not more than minimal risk expected from participation in this study. 
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• POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY 
There is no direct benefit to the participants besides the intrinsic feeling of contributing 
to research knowledge. Participants will be assisting the researcher in accomplishing her 
goal of obtaining a master 's degree, as well as providing the Gateway program with the 
proper feedback to reevaluate their strategies of assisting students toward academic 
success. The researcher plans to share her results with the Director of Minority Affairs, 
hopefully this will help the director create an action plan for the betterment of the 
program. 
• INCENTIVES FOR PARTICIPATION (Optional) 
If you choose to participate in the short interview, you will be entered into a drawing to 
win a $10 Wal-Mart gift card. 
• CONFIDENTIALITY 
Any information that is obtained in connection with this study and that can be identified 
with you will remain confidential and will be disclosed only with your permission or as 
required by law. Your questionnaire will be completed and submitted anonymously; your 
answers will be kept strictly confidential and will not be identified by name. If you chose 
to participate in the interview, you will not be required to disclose your name at the 
beginning of the interview nor will I disclose your name throughout the interview. This 
interview will be audio taped for transcription purposes, after the interview has been 
completed and transcribed, I will shred the information. 
• PARTICIPATION AND WITHDRAW AL 
Participation in this research study is voluntary and not a requirement or a condition for 
being the recipient of benefits or services from Eastern Illinois University or any other 
organization sponsoring the research project. If you volunteer to be in this study, you 
may withdraw at any time without consequences of any kind or loss of benefits or 
services to which you are otherwise entitled. There is no penalty if you withdraw from the 
study and you will not lose any benefits to which you are otherwise entitled. 
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• IDENTIFICATION OF INVESTIGATORS 
If you have any questions or concerns about t~is research, please contact: 
Ashley Bell (Primary Investigator) 
Email: arbell@eiu.edu 
Phone:(2 l 7)-581-67 49 
• RIGHTS OF RESEARCH SUBJECTS 
If you have any questions or concerns about the treatment of human participants in this 
study, you may call or write: 
Institutional Review Board 
Eastern Illinois University 
600 Lincoln Ave. 
Charleston, IL 61920 
Telephone: (217) 581-8576 
E-mail: eiuirb@www.eiu.edu 
You will be given the opportunity to discuss any questions about your rights as a 
research subject with a member of the !RB. The !RB is an independent committee 
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composed of members of the University community, as well as lay members of the 
community not connected with EIU The !RB has reviewed and approved this study. 
I voluntarily agree to participate in this study. I understand that I am free to withdraw 
my consent and discontinue my participation at any time. I have been given a copy of this 
form. 
Printed Name of Participant 
Signature of Participant Date 
I hereby consent to the participation of 
, a minor/subject in the investigation 
~~~~~~~~~~~~~~~~~~~~~
herein described. I understand that I am free to withdraw my consent and discontinue my 
child's participation at any time. 
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Signature of Minor/Handicapped Subject's Parent or Guardian Date 
L the undersigned, have defined and fully explained the investigation to the above subject. 
Signature of Investigator Date 
